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Indicator: All teachers employ effective classroom management and reinforce classroom
rules and procedures by positively teaching them. (5088)
Explanation: Establishing and posting classroom rules and procedures is a beginning step, but students
need instruction and reinforcement for understanding and following the rules and procedures. Positive
teaching is preferable to correcting students after-the-fact.
Questions: How does your school ensure that all teachers establish and positively teach and reinforce
consistent rules and procedures in their classroom? Do you look for this ongoing reinforcement in
classroom observations? Do you discuss and share rules, procedures, and best practices for teaching
them at faculty meetings and workshops?
Classroom management is more than posting a list of “dos and don’ts” on the classroom wall and
expecting all students will happily and consistently follow every rule. That is not to say that rules should
not be posted—they should. In fact, in a study by Marzano (2000 as cited in Hattie, 2009), there is an
effect size of d = 0.76 on student achievement when “rules and procedures…involved stated expectations
regarding behavior and well articulated rules and procedures that were negotiated with students” (p. 102).
Social and emotional learning stresses the importance of each student being able to:
 Be responsible—understand one’s obligation to engage in ethical, safe and legal behaviors;
 Manage emotions—regulate feels so that they aid rather than impede the handling of
situations;
 Solve problems creatively—engage in a creative, disciplined process of exploring alternative
possibilities that leads to responsible, goal-directed action, including overcoming obstacles to
plans;
 Respect others—believing that others deserve to be treated with kindness and compassion
as part of our shared humanity;
 Communicate effectively—using verbal and non-verbal skills to express oneself and promote
effective exchanges with others;
 Build relationships—establishing and maintaining healthy and rewarding connections with
individual and groups;
 Negotiate fairly—achieving mutually satisfactory resolutions to conflict by addressing the
needs of all concerned;
 Refuse provocations—conveying and following through effectively with one’s decision not to
engage in unwanted, unsafe, unethical behavior;
 Seek help—identifying the need for and accessing appropriate assistance and support in
pursuit of needs and goals;
 Act ethically—guide decisions and actions by a set of principles or standards derived from
recognized legal/professional codes or moral or faith-based systems of conduct. (Elias, 2003,
p. 9-10)
These types of behaviors should be taught and not assumed that students come to class with these
skills already present. Beyond these social/emotional skills, each school and each classroom should have
a stated and taught “rules of conduct” which is expected of all students; is actively taught and reinforced
by the teacher and the principal; and carries rewards and consequences. Hattie’s meta-analysis (2009)
on classroom management found that learning effect sizes were largest for consistent feedback from
teachers on whether or not behavior was appropriate, if there were consequences or feedback from
fellow students, or if there was either reward for appropriate behavior or punishment for inappropriate

behavior. In Hattie’s later work (2012), he states that “aversive control methods such as punishment,
criticism, shouting, sarcasm, belittlement, or overt rudeness are tactics that produce only superficial level
of student compliance” (p. 18). Rather, “studies often comment on the orchestrations and organization of
the ‘experts’ classrooms, and the virtual absence of student misbehavior. These are rooms wherein
students are too busy and goal-oriented to act out, and where misbehavior occasions disapproval from
other students” (Hattie, 2012, p. 108). The other comment on these “expert” classrooms is that teachers
are mentally ready for each and every contingency, even if there is only a remote chance that something
might happen. This “readiness” can be associated with what others have called “teacher withitness” in
which the teacher “organizes and manages the complex variables of curriculum, time, space, and
interaction with students” (Redding, 2007, p. 108). Brophy (1996) describes this teacher trait as “being
aware of what is happening in all parts of the classroom at all times…by continuously scanning the
classroom, even when working with small groups or individuals…intervening promptly and accurately
when inappropriate behavior threatens to become disruptive” (p. 11).
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